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HOME AND SCHOOL ENVIRONMENTAL FACTORS AS
CORRELATES OF SOCIAL ADJUSTMENT OF STUDENTS WITH
LEARNING DISABILITIES IN OYO STATE, NIGERIA

£y

Lazarus, K.U.
Dept of Special Education, University of Ibadan, Ibadati.

Abstract

The present study examined home and school environmental factors as
correlates of social adjustment in a sample of one hundred and twenty
secondary school students with learning disabilities. The multi-stage
sampling procedure, purposive sampling as well as simple random sampling
were adopted in the selection of study sample. The result of the study
revealed home and school environments to be positively correlated with
social adjustment thus, the coefficient of home environmental factors with
social adjustment is .313; p= .000; thé coefficient of school environmental
factors with social adjustment is .402, p = .006; and thé coefficient of peer
interaction with sibling interaction is .288; p = .000. Thesefindings indicated
that factors in thé home such as parenting styles, parentslown past
experiences as a child, stress within the family setting and sibling interactions
as well as interpersonal relationships at school played significarli roles in
assisting students with learning disabilities in developing competency in
social interactions. Both sibling and peer interaction were reported to be
positively correlated with each other. As a result, both types of interpersonal
relationships should be encouraged and enforced among students with

learning disabilities. The study has impiications for educationist sand parents
as well.

Introduction

Students with learning disabilities are characterized by a disorder in
one or more of thé basic psychological processes involved in understanding
or in using language, spoken or written, the disorder of which may manifest
itseif in imperfect abiiity to listen, think, speak, read, write, speli or to do
mathematical calculations. The term includes such conditions as perceptual
handicaps, brain injury, minimal brain dysfunction, dyslexia, and
developmental aphasia. The term does not include a learning problem which
is primarily thé result of visual, hearing, or motor handicaps, of mental
retardation, of emotional disturbance, or of environmental, cultural, or
economie disadvantage (Corbella, 2010 citation ofthé definition of learning
disabilities proposed by Individuai with Disabilities Education Act, (IDEA)
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2004). In other words, students with learning disabilities exhibit many kinds
of behaviours and characteristics. According to Kavale and Mostert (2004)
deficits in social skills are now considered a common' and defining
characteristicof learning.disabilities. Often, student with learning disabilities
frequently display social ineptitude; they often have difficulty making and
keeping friends.

The social and behavioural problema become even more evident than
thé academic problems as thé student grows into adolescence. The years
of failure, low self-esteem, poor motivation, sinadequate peer acceptance,
and disruptive and maladaptive behaviour take their foli, (Vaughn, 1991,
Vaughn, Mclntosh, & Spencer-Rowe; 1991..). They also m.anifest anti-social
and hostile behaviour, immaturity, and other social skills problems such as
accepting and giving negative feedback, negotiating and resisting peer
pressure. Signs of these problems begin early, during the preschool years,
as these children experience strong feelings”™ofloneliness and lack of friends
(Bryan, Burstien & Ergul, 2004). Rejection.and inadequate social skills
persist through adolescence (Le Mare & De La Ronde, 2000),

The effects of learning disabilities on students may ripple outward on
thé parents, siblings and teachers of these.students. Often, academic and
social skills deficits lead to serious problems, for instance,.poor self-image,
feeling of incompetence, depression,jack pf motivation, misbehaviour, .school
failure, or even school dropout. This'is often one of thé major issues of
concern among professionals in thé fielcL Stakehodlders in education as well
as psychologists and social workers. are.interested. in- assis.ting students
with learning disabilities, particulariy. those with observable.deficits in social
skills and competence. This is thé rationate.- behind a.n .investigation into
home and school environmental factors as correjates of socjaj. adjustment
of students with learning disabilities.

Inthe opinion of Raju and Rahamtulla (20Q7)., adjustment is the process
of finding and adopting modes of behaviour s.u.itabie to the.environment or
thé changes in thé environment. Adjustment as a construct inyojves several
spheres of activities, such as adjustment;.within.'the family, school, peer,
teacher, and workplace, self and ]Jarg#s6.ciety., It is a phenomenon that
cuts across every area of human endeaypuk Spepifically,.social, adjustment
entails one developing and manifesting pertajn social skills so as to, reiate
well with peers and classmates, siblings; and pa.rents, interact with .friends
and develop some self control. In otherwprds, a so.cially adju.sted student is
one who can speak in an appropriatecene bjypipe aihpme,and outside thé
home, seem confident in social situationspsuch as parties. or group outings,

cooperate with family members withouLb” do.;so,control his or
hertemperwhen arguing with other children;,Jpnd disagreeme.nts with; parents
calmly, join group activities, such'as;:grpup.havin.a™ together, without

being told to do so, receive criticism weli, and.ayo.id".situations-'that are likely

2%f
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to result in trouble (Sumi, Marder & Wagner, 2005). In a nutshell, some
social behaviours are specific to a particular setting, such as the classroom,
or thé home, while others are so generai that they signal generai social
competence.

The home is always thé first contact of thé child, and it is the child’s
experience inthé home that can influence him, either positively or negatively
and also affect his area of disabilities. Within thé home environment are
parents who serve primarily as care-givers and thé most important .
socialization agents in a child’s lite. Parents teach children by telling them
whatto do and what not to do, as well as being models for chiidren to imitate
and to identify with (Pretorious, 2000). According to Gerdes (1998) to be an
effective parent means ensuring thé physical welibeing of a child, stimulating
thé child’s intellectual development, encouraging socially direction. A neh
home environment is one that provides a warm, secure home life that helps
thé child to learn the rules of life (for example, how to share, and respect
others) and to develop good self-esteem. A child may have to be stopped
from things he/she should not do or be doing but it is just as important to

encourage him/her to do thé things a parent wants him/her to do (Royal
College of Psychiatrists, 2004).

It is essential to note that what parents do in thé home rather than their
status characteristics is a powerful determiner in the home environment.
Therefore, parents in thé families influence the development of their children’s
social competence as what constitute attitudes depends upon thé family in
which thé child is brought up with all social norms of thé group to'which thé
family belongs and thé education and experiences of each child (Jagpreet,
Rana & Rupinder, 2009). Specificai®, homefactors include both behavioural
processes within thé home and structural factors. Some behavioural
processes that exist within thé home are parenting styles, parent’s own
past experiences as a child, thé patterns of stress or pressures within thé
family setting and patterns of sibling interaction.

According to Gupta and Theus (2006) parenting style is defined as a
generai pattern of care giving that provides a context for specific act or
specific acts of parenting. Parenting style involves a relationship between
parent and child, which may involve respect or lack of respect for thé child.
It can be warm and connected, or it can be disengaged. It can coerce the
child, or it can display respect for the child’s autonomy. Grolnick (2003)
opined that while permissive parent includes fewer restrictions and thé
enforcement of discipline tends to be less, its effect on children is that
children who are reared in this kind of home could become low in both
social and cognitive competence because of lack of impulse control, self-
centredness and low achievement motivation. On thé other hand, strict
authoritarian parents demand uncompromising obedience. Rules are
established and infractions punished. Parental needs and desires come
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before thé child's needs and desires. Moreover, Gupta and Theus, (2006)
reported that few studies have found some association between authoritarian
parenting style and low self-esteem.

The third category of parenting style is the authoritative parenting, also
known as democratic parenting. The parents’ approach shows willingness
and preparedness to explain and discuss their ideas about behaviour and
discipline with their children. These parents combine a judicious mixture of
“control with acceptance and child-centred involvement”. The parents often
discipline their children by setting clear goais fonthem and take active interest
in their progress. Researchers agree that this kind of parenting produces
children that are independent, self-reliant, responsible and who have strong
motivation to achieve (Gupta & Theus, 20.06).

Tuoyo (2007) observed that sincethe home is where thé child acquires
societal norms, values and gains orientation about being able.to effectively
interact with others in thé society, children:from home environment filled
with tension with or without disabilities vyould have problems in adapting to
societal conditions. Similarly, O’ Connor and Scott (2007) reviewed some
studies on parenting and outcomesfbr children and concluded that parental
warmth, lack of conflict, and-control and monitoring appear to play an
important role in developing children’s social skills. These researchers
equally noted differences inhow.mothers and father approach and fulfil thé
parenting role.

On theé issue of parent®*ownpast experience as a child. Deater-Deckard
and Bullockas quoted. by Gupta and Theus (2006) submitted that standards
and expectations whichiparents themselves have acquired and internalized
as aresultgf-their interactions.with their own parents when they were younger,
normally;piay a role in how they parent their own children. Therefore, parenting
behaviourwasdetermined by unconscious emotional reactions parents had
to thé way they themselves had been parented, with these conscious
reactionsTiaving an effect on their own, conscious attitudes.

Pressures 6r stress within thé family setting could be a contributing
factorto children’svsocial adjustment problems. For instance, Gerdes (1998)
and Grolnick (2003);agreed that in thé same way pressures or stress can
undermine children, pressures or stress can undermine parent’s abilities to
support autonomy in children. Therefore, if parentslare able to cope with
stress fairly effectively, they are likely to be able to help their children cope
with theirs and to serve as models showing children how to cope. Parents
who are stressed are léss. likely to be able to provide optimal home
ecircumstances and more likely to use coercive and harsh methods ol
discipline (Katz, Corlon”La Placa & Hunter, as quoted by Utting, 2007).

Pattern of sibling interaction is also another factor in thé famiiy that car
affect social adjustmenfeo.f students with learning disabilities. An interestinc
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assertion by Garcia, Shaw, Winslow and Yaggi (2000) buttress this point.
These researchers stated that children who had older siblings that modelled
friendly and cooperative behaviour towards their younger ones show more
pro=social behaviours than those whose elderly ones are aggressive and
always leasing their younger ones.

Another important variable in this study is social adjustment at school.
Sumi, Marder, & Wagner (2005) noted that several researchers agree that
the behaviour of children at school is a cruciai element in their overall social
adjustment. Not only is school thé context in which many students spend
most of their day, it is also where they engagé in thé important activities of
learning academic knowledge; acquiring and practicing more generalized
skills, such as solving problems, being on time, and following directions;
and developing formative relationships with peers and adults. Moreover, thé
consequences of their behaviour at school can be powerful. As noted,
students' inappropriate behaviour at school can distract both the students
themselves and those around them from their learning tasks. Blackorby, et
al, (2005) investigated three aspects of the social adjustment of students
with disabilities at school: their behaviours in thé classroom, their ability to
get along with teachers and other students, and the extent to which they
have been thé subject of disciplinary actions for unacceptable behaviour at
school. Although, the clas.sroom is an important setting for students, social
activities outside thé classroom are cruciai to their development as well.
The lives of many children are substantially enriched by their participation in
organized activities that children do outside thé classroom. Whether or not
they are school-sponsored, thé social, psychological, and educational
benefits of extracurricular activities are well known.

Researchers such asSumi, Marder and Wagner (2005) opined that a
student’s school programme and experiences have strong associations
with his or her social adjustment in predictable ways. Students who change
schools frequently tend to get into more trouble at school. Atthe same time,
students who spend more time in generai education classes and those
who get better grades tend to be more socially integrated and get into trouble
less often. Moreover, students who receive more social adjustment supports
are more likely to receive disciplinary actions at school, probably because
poor behaviour is thé basis for their receipt of thé supports.

In addition, family characteristics and behavioural process can influence
social adjustment of students in school and society at large. An investigation
was conducted by Blackorby et al (2005) on three aspects of the social
adjustment of students with disabilities at school namely, their behaviours
in thé classroom, their ability to get along with teachers and other students,
and the extent to which they have been thé subject of disciplinary actions fQr
unacceptable behaviour at school. They discovered that a student’s
demographic and family characteristics have some association with his or

25



NIGERIAN SCHOOL HEALTH JOURNAL VOL.. 25. NO 2. 2013

her social adjustment, in that boys are more likely than girls to see friends
regularly but also more likely to gel into trouble. In addition, students from
more affluent families are more likely to belong to a group and less. likely to
be the subject of disciplinary actions at school. Students whose families are
involved at their schools and who have high expéctations for their educational
futures tend to be more socially integrated. Likewise,. Balckorby et al (2005)
confirmed thé importance of family involvement and support for their children
at school. According to their finding, family involvement at school is
associated positively with both measures of positive social integration, with
a particularly strong relationship with thé likelihood of students belonging to
groups.

Therefore, thé impact of home and school in thé overall effective social
adjustment of thée children with or without disabilities cannot be
underestimated. The parents are thé backbone of thé home, they are the
first teachers of thé child and thé home setting is thé first school for the
child. While foundations laid by parents at home are what others build upon
in thé society, teachers and other caregivers in thé school environment
influence thé level of success a student may experience in school as weli
as in adult life.

Methodology

The study adopted a correlation research survey design to examine thé
home environmental factors as correlates of social adjustment of students
with learning disabilities. The population forthis study was thé entire students
in junior and senior secondary schools owned by Oyo State government.
The sample consisted of one hundred and twenty (120) junior and senior
secondary students with learning disabilities of which 60 were boys and 6C
were girls. The multistage sampling technique was adopted as well as
purposeful and simple random sampling technique. The first stage o'
sampling involved an initial screening for learning disabilities using thé Pupils
Rating Scale by Myklebust, 1981 (revised). This enable thé researcher tc
select one hundred and twenty secondary school students with learninc
disabilities from five secondary schools in Oyo State.

The second instrument utilized was a self-designed questionnaire whict
elicited responses on the influence of home environmental factors ae
correlates of social adjustment of students with learning disabilities. The
Cronbach alpha coefficient was used to determine thé reliability of thé
instrument. A coefficient alpha of 0.64was obtained which was adjudged t(
be satisfactory. The questionnaire was divided into sections A,B,C,D,E an«
R Section A contain information ori'-biodata of respondents. Three othe
sections contain ten questions each in this order; section B: hom<
environment, section C: school environment and section D: socia
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adjustment. In thé last two sections that is section E: peer interaction and
section F: sibling interaction, there are ten questions (that is, five questions
in each section). On thé whole, there are forty questions in all. The
guestionnaire was administered to thé students through thé help of thé trained
research assistants.

The data collected were analyzed using thee Pearson Moment Correlation
Analysis (PMCA). The alpha level was fixed at 0.05..

Results and Discussion

The results of thé study are as stated below:
Ho 1. There is no significant relationship of the influence of home
environmental factors (parenting styles, parent’s own past experience as a
child, thé patterns of stress or pressure within the family setting and patterns
of sibling interaction) with social adjustment of students with learning
disabilities.

Table 1: Relationship of home environmental factors of students with learning
disabilities with thé social adjustment of students with learning disabilities

Variables Mean Standard N R P Remark
Deviation

Home environmental factors 21.02 6.47 120 .313 .000 Sig.

Social adjustment 13.60 2.39

Sig-Significant at 0.05

The result on thé table 1 above shows that thé coefficient of home
environmental factors with social adjustmentis .313 (r=.313; p = .000; N =
120). Because this value is significant at 0.05 level of significance, thé nuli
hypothesis is therefore rejected. It indicates that a significant relationship
exists between home environmental factors and social adjustment of
students with learning disabilities. Itis therefore, clear thatthé home plays a
significant role in social development of students with learning disabilities.

Ho 2: There is no significant relationship of the influence of school
environmental factors with social adjustment of students with learning
disabilities.

Table 2: Relationship of school environmental factors of students with learning
disabilities with the social adjustment of students with learning disabilities

Variables . Mean Standard N . R P Remark
Deviation

School environmental factors 14.13 5.34 120" 402 .006 Sig.

Socialadjustment- 13.60 301

Sig- Significant at0.05
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The result on table 2 above shows that the coefficient of school
environmental factors with social adjustment is .402 (r= .402; p = .006; N =
120). Because this value is significant at 0.05 level of significance, the nuli
hypothesis is therefore rejected. It indicates that a significant relationship
exists between school environmental factors and social adjustment of
students with learning disabilities. It is therefore, clear that the school plays
a significant role in social development of students with learning disabilities.

Ho 3: There is no significant relationship of thé influence of peer interaction

in school with sibling interaction at home among students with learning
disabilities.

Table 3: Relationship of peer interaction in school with sibling interaction at
home among students with learning disabilities

Variables Mean Standard N R P Remark
Deviation

Peer interaction 46.99 6.03 120 .288 .000 Sig.

Sibling interaction 13.77 4.02

Sig - Significant at 0.05

The result on table 3 above shows that thé coefficient of peer interaction
with sibling interaction is .288 (r = .288; p = .000; N = 120). Because this
value is significant at 0.05 level of significance, the nuli hypothesis is therefore
rejected. It indicates that a significant relationship exists between peer
interaction and sibling interaction of students with learning disabilities. It is
therefore clear that the both peer interaction and sibling interaction play
significant roles in social development of students with learning disabilities.

Table 1 presents the relationship of thé influence of home environmental
factors (parenting styles, parent’s own past experiences as a child, thé
patterns of stress or pressures within thé family setting and patterns of sibling
interaction) with social adjustment of students with learning disabilities. The
result therefore shows that home environment plays a significant role in the
social adjustment of children with learning disabilities. The finding of the
study supports O’Connor and Scott (2007) submission that parental warmth,
lack of conflict, and control and monitoring appear to play an important role
in developing children’s social skills. This finding equally corroborates thé
assertion of Tuoyo (2007) that since the home is where thé child acquires
societal norms, values and gains orientation, about being able to effectively
interact with others in thé society, children with or without disabilities who
are raised in home environments that are filled with tension would have
problems in adapting to societal conditions. Similarly, children from rich
stimulating home environment would grow up into becoming socially
competence individuals.

28



NIGERIAN SCHOOL HEALTH JOURNAL VOL. 25. NO 2. 2013

The present finding is also in agreement with thé opinion of researchers
such as Gupta and Theus (2006) who believed that parenting styles influence
the social adjustment of children reared by thé various categories of parents
either positively of negatively like authoritative, authoritarian and permissive
styles. Moreover, thé finding supports thé observation made by Jagpreet,
Rana and Rupinder (2009) that parents in the families influence the
development of their children’s social competence as what constitute
attitudes depends upon the family in which the child is brought up with all
social norms of thé group to which thé family belongs and the education
and experience of each child.

Table 2 presents the analysis of hypothesis two which shows that a
significant relationship exists between school environmental factors and
social adjustment of students with learning disabilities. Itistherefore, clear
that the school plays a significant role in social development of students
with learning disabilities. The finding agrees with thé views of Sumi, Marder
and Wagner (2005) who noted that several researchers agree that thé
behaviour of children in school is a cruciai element in their overall social
adjustment. Not only is school thé context in which many students spend
most of their day, it is also where they engagé in the important activities of
learning academic knowledge; acquiring and practising more generalized
skills, such as solving problems, being on time, and following directions;
and developing formative relationships with peers and adults. As noted,
students’ inappropriate behaviour at school can distract both thé students
themselves and those around them from their learning tasks.

Table 3 presents thé analysis of hypothesis three which shows that a
significant relationship exists between peer interaction and sibling interaction
of students with learning disabilities. This findings is in line with thé finding
of Blackorby et al (2005) on three aspects of social adjustment of students
with disabilities at school namely, their behaviours in the classroom, their
ability to get along with teachers and other students, and thé extent to which
they have been the subject of disciplinary actions for unacceptable behaviour
at school. They discovered that a student's demographic and family
characteristics have some association with his or her social adjustment. In
addition, this finding supports thé submission of Gardiner and Kosimitzki
(2004) that interactions with young children are evident not only in adult-
child but also in child-peer relationship.

This study has revealed that home and school environmental factors
play significant roles in children’s development of interpersonal relationships
which later manifests in socialiy acceptable behaviours. Parenting styles,
parent’s own past experiences as a child, the patterns of stress or pressure
within thé family setting and patterns of sibling interaction all contribute
towards cultivating appropriate social relationship among students with
learning disabilities. Again thé impact of sibling and peer interaction in thé
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iife of students with learning disabilities has been identified. In thé family,
children have thé opportunity to interact with their older and younger siblings.
This interaction helps them to develop confidence to handle social activities
outside thé home. Parents should therefore encourage harmonious
interactions among children within thé family. Peers are non-members of
thé family who are similar to one another in age and competence level.
Even in thé complex ecology of homes, and schools, part of thé growing
child's task is to learn how to act or behave, how to move, how to select
some behaviours and reject others as well as learn how to build behaviours
and re-design behaviours.

As a result, students with learning disabilities, therefore, become
increasingly active in their own socialization with respectto peer relationship
both in and out of classroom. Moreover, it is importantto note thatthe nature
and frequency of peer interaction is somewhat limited and shaped by the
socio-cultural milieu in which students live, as well as availability of a
companion and contexts with and in which they participate. Thus' students
have increasing capabilities to pick Who to relate with and choices become
more apparent and variability as individuai preferences become emergent;
their active role in their own socialization thus becomes even more evident
with age.

Conclusion
This study investigated home and school environmental factors as

correlates of social adjustment of students with learning disabilities in some

schools in Oyo State. The relationship that exists betweep peer interaction
and sibling interaction was also examined. The findings of this study have
revealed that both home and school environments play significant roles in
social adjustment of students with learning disabilities. A significant
relationship was also discovered between peer interaction and sibling
interaction of students with learning disabilities.

Based on thé findings of this study, thé following recommendations were
made:

i. To develop positive social adjustment among students with learning
disabilities, thé family should be a warm, secure, authoritative, and child-
centred place.

i. Parental control should be exercised in a loving manner and parents
should be willing and prepared to explain and discuss their ideas about
behaviours and discipline with their children

ii. Parents should endeavour to live exemplary lives as role models to their
children. "

iv. Educators should organize seminars and workshops to expose parents
to effective parenting programmes that could lead to quality parent-child
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relationships which would eventually yield positive effects on individuai
children, families and society as a whole.

v. To foster social interaction between students with learning disabilities
and peers in school, teachers should encourage these students to
participate in extra-curricular activities. Similarly, students must be
encouraged to interact freely in academics, sports and other activities
that occur in school as well as a wide variety of normal social gathering
ion and outside thé school environment.

vi. Parents and siblings should develop open, participative communication,
problem-centred coping, confidence and flexibility to be able to manage
stress well and help their families to do same.

vii. Every effort should be geared towards thé students with learning
disabilities both at home and school for positive improvement in their
daily living.
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