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Editorial
Management of Special Needs Education in Nigeria

A cursory look at the ph|Iosophr¥_and_ obIJec_uves of special education grogramme of the various
departments of Special Education in Nigeria indicates that the man thrust o thelrgro_ rammes 15 0
Imbue studen_‘s no enroll m_thegrogr,a mes with necessary intellectual and professional skills for
mana m,i] children with special needs in and out ofthe classroom. Qne assumption here Is that those
who facifitate special neeis education in ngerla are conversant with the unigue nature of the chilg
with special needs as well as the emerging trends In special education occasioned by the advent of
mform?tmn and c?mmumcatmn t_echnolorg¥ the rowmﬂ ﬁopulatmn of persons wit fs(g)emal, needs
narmful effects of drugs.and radiation orf the unbom child'and other forms of malformation and
leaming difficulties seén inthe classroom today.

Unfortun telly, many teachers in spfcial needs edlilgation stHi olperatg in the classroom with 20*
centur){ skills. The 21ﬁ)cen‘urg classroom shcfu be techno o%y- riven. _D_|?|tallse assistive
technologies shquld be liberally de _one(? in the classroom. \We have'a responsibility here to unfeam

Jogies (
ed_ucahor?. Special Need EdUCg_/tIO In'the 21st century should emphasise core areas such as critical
thinking, creativity collaboration and communication. There is need therefore to repackage the
existing curriculum in special needs education to buy into the orientation of the 21st céntury

classroom.

Facilitators ofsPemaI needs education should be spansored to r%10 for_re-tralnln%]m modem arts and
Science ?f,s eclal needs education In Europe or USA. Such ir-service offer agl have a validit
Penodo_5| months or amaximum ofone vear. |n the interim afewstaffmag e séntout on a short-
ermbasis ofretraining programme andthe on their return, retraintheir colleagues.

Professional hodies like the National Association for Excei)tional Children (NAEC) and Nigeria
Association for Special Education Teachers E(I_\IASET) should be able to take up the challengé and

ersuade relevant authorjties to update the skills of serving teachers. This IS one veritable Way of
|gnsurlng that spemaijneeo,s educa%%n InNigeria1s managed ?ntllnewnh glolbaﬁ)estpractlces. Y

Ikeghukwu mbr.Ofe Nwazuoke, Ph.D
Professor o tSpecial Education
Editor-in-Chief
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Factors Hindering the Dev IoPment of Programmes for Children with
Learning Disabilities in Lagos State, Nigeria

Kanu, Stella A.
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and
Ikujuni, J. A
Department of Special Education, University of Ibadan, Nigeria

Abstract

P_reva_lenngobIems hmderm%hé developmento fServicesforchildren with learnin
disabilities in Lagos State, |?er|a necessitated this study. Random samEIm
te%\hnl?uewas used in the selectjon o,f226,part|C|Rants that comprisedteachers.an
officials of the Ministry of Education In a general survey design. A 14-item
questionnaire was the major Instrument used In eliciting respanses from the
articipants apout factors thaﬁ hingler thg development of learnin dlsa%mtles
rogra mes. The data was ana Y,se with escrlptlvestatlstlcs, The resultshowed
thalthreefactors namel,¥; unqualifie ,te%che,rs, aclcotmotivation or incentivestor
teachers of children with, Iearmn% Isabilties, and scanty monitorin ofsP_eC|aI
educatlongro rammes with [tem mean ratlngs %t4.62, 454 and 4.51 respec |velg,
exerted the gréatest negative jntluence towards t edevel?ﬁmentofrﬁ)rogrammesf [
children with learningdisabilities in Lagos State. Rec?m endationstar successful
development and. | PIementaﬂon ot programmes for children with learning
disabilities were highlighted.

Keyword: LearnTj.n

g Disabilities, . Educational Programmes, Hindrance,

|e8 Teachers, SpemaﬁNee S

Introduction

evelopment of effective programmes for children with learning disabilities, a
cateqory of persons with sPemaI needs has heen hindered despite the policy
stipulations on providing sustainable education for leamers including childrenand .
youths with_special néeds. Ironically, children and youths with learning disabilit
constitute the largest proportion of thé population withspecial needs.  Special educat
. programmes are Stili emergent and poorly_coordinated in'mast developing countries.-A
result it'is Not efifectively practised, and the Services have not yet been extendéd to all
categaries of children and youths with special needs such as learning_disabilities, autism
behavioural and emotional disorders. Children and youths with learfiing disabilities need
specialised educational programmes and instructions that would enable them improve in
their studies and generai adjustmentin life.

Hitherto, most devejoping countries are yet to implement educational programmes tailored
towards meeting the needs of children and youths with learning disabilities. Historically,

93
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special education in Nigeria began during the middle of the 20* century, through the efforts
of some white missionaries. Névertheless, educational Frovmo_n for chl,ldren_wnh_?eneral
special needs is relatively new, while sub-groups like those with leaming disabilities are
almost non-existent This Brobabl could be traced to the fact that leaming disabilities are

often masked by other visinle disabilities, because leaming disabilities do"not show up on
people's faces orbodies.

Leaming disabilities present in a hidden manner could also account for the indifferent
attitude of policy makers in Nigeria towards its development. In Nigeria tod_ay, many
children with leaming disabilities are found in generai education classes where little or no
extraprovision is made forthem. More so, parents ofchildren with leaming disabilities stili
experience hoth physical and psychological stress as a result of their chiidren’s “hidden
handicap” (Ikujuni & Kami, 2003; Lemer &Kline, 2006).

|thas been observed that the education of children with leaming disabilities in this country
has not received adequate govemmental funding (Agomoh, 2006, Ajobiewe, 2007).
Implementation of special education programme Is characterised by poor management,
inadequate provisions, funds and facilities to run the schools (|kU{UnI & Kanu, 2003;
Ugwuanyi & Eberechukwu, 2010). A lot of instructional ec%wpmen such as computers,
books, leaming texts, graphic models, software programmes, tape recorder, wall charts and
vocabulaiy-reading series are needed for the training of children with leaming disabilities.
Thehigh ¢osts ofsome ofthese materials make it difficult for some schools to purchase them
without any assistance ffom the govemment. Without adequate fmance, team diagnosis
apﬁ_roprlate Instmction and theraﬂy for children with_leaming disabilities will not be
achieved, especially for childrenwhose parents cannot afford to pay for special Services for

their children.

Insufficient number oftrained specialist teacheirs has been reported as another major factor
hindering the development of special education programmes in Nigeria, For effective
implementation ofany programme, staffmust be adequate in terms of quality and quantity.
Notwithstanding that periodic attendance at workshops, seminars and conferences and
provision for in-service programmes will assist teachers of children with leaming
disabilities in ke_epmﬁ abreastwith new development in the field; the issue ofinadequately
trainedteachersis still athreatto the provision of special education inNigeria. According to
0z0ji (1991) most coordinatoli of special education proPrammes in Nigeria are not special
educatore and they lack knowled_?_e,of Interpreting policies of education as it relates to

special education, worst stili of utilising special education strategies in training of children
with special needs.

The findings ofAgomoh (2006) showed that majority of teachers in special schools do not
bave adequate knowledge of the different types of special needs. Enuku and Oyitso (2001)
also revealed that lack of sloemal education teachers, lack of awareness of the benefits of
special education tojuvenile offendere and absence of structural educational pro%rammes
forjuvenile offendere are factore that affect Services provided by juvenile remand homes in

Nigeria. Itis however not unlikely that there are many students with leaming disabilities in
juvenileremandhomes inNigeria:
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Leaming disabilities as a field in special education has experienced rapid growth in the past
few decades. According to literature, students with leaming disabilities comprise the largest
smgle catego&y of students with special needs globally (Corbella &Horowitz, 2014; Smith,
2004; Heward, 2003). On the locai scene, Omotosho (2001) found that a relatively large
Proportlon of elementary school pupils in llorin metropolis manifested clusters of Certain
wenty-two |leaming disability behaviours inthe classroom. As a result ofthe heteroqeneous
nature of children with Ieamln% disabilities, educators have developed programme_s ailored
to meet their s?emfk s_tren(];t s and weaknesses. Presently, govemment commitment in
development of educational programmes has been very scanty in Nigeria as in other
developing countries.

[dentifiable varied and multi-dimensional _factors_plague the development and
implementation of programmes for students with leaming disabilities in ngerla and in
Lagos State in particular. A dose examination of the trend of events in the field of leamin

disabilities in Nigeria reveals that very minimal attention has been i)ald to this group 0

children and youths._Presently, theré are no public schools tota IV directed towards
Intervening in academic andsoc_lalProblemsofchlldren oryouths with leaming disabilities.
Such a well-designed and administered programme would reduce thé number of students
who_experience school failure_and school dropout to the barest minimum. Proper
administration of leaming disabilities programme would signal a successful pathway to
effective implementation 0fUniversal Basic Education (UBE).

Another factor cmcial to successful implementation o %%rogrammes for children and youths
with leaming disabilities is parental involvement. The development of better. wor_km%
relationship between parents and Frofessmnals constitute one of the most significan

developments in the field of special education (Heward, 2003). The relationship between
parents and professionals determines to a great extent how much progress is made during
remediation. Communication between parents and professionals is very important because
notall answers to these children's problems can be provided by professionals working with
these children withoutthe suppoit of the parents. Therefore, aproblemensues when parents
Ball %qu%/_ork as a team with professionals working with their children who have leaming

isabilities.

Additional factors notenumerated above are factors that are resident in the child and those of
other societal issues. These can include low self-esteem, emotional de_?nvatlon resultmﬁ
from societal stigma and rejection, ne%at\lve attitude to study by the child and poor healt

which manifests in frequent visit to the hospital. The child Could also be afflicted by
problems such as poor nutrition at home, poor living condition, dirty environment, and
Inadequate medical facilities. The factorshighlighted above have all contributed in no small

ways to the inad_e(1uate development of functional education programmes for children and
youths with special needs leaming disabilities.

Theaim ofthe study

Itis common knowledge that special education programmes inNigeria serve only children
and youths with. obvious disabilities such as visual impairment, hearing imipairment,
physical disabilities and those with intellectual disability. This exposes the field ofleaming
disabilities to major setbacks, which in fact stili exists presently. This is obvious because
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many people, including, teachers, govemment officiate and professionals in special
education, do notfully understand problems associated with learaing disabilities. Opinions
differ severally among people and groups, tribes and regions, mral and urban settings as to
what is hindering the development of Services for children with leaming disabilities, hence
the absence of Services. This backglround therefore necessitates the need to unravel

connected factors hindering thé development of leaming disabilities programmes in the
metropolitan city ofLagos.

The main aim of the study, therefore, was to investigate what factors militate against the
effective development and implementation of Pr_ogrammes for children with leamin

disabilities in Lagos State. It also aimed at ascer alnm? the relative intensity or gravity o
occurrence ofthese factors againstthe implementation o

Methodology

This section discusses the methodology adopted for the study.

Research Design - | /
The study adoEted a descriptive survey design to conduct an enquiry into what teachers and

Ministry” of Education officiate consider as factors hindering the development of
programmes for childrenwith leaming disabilities in Lagos State.

Sampling TechniqueandSample N _ .
Participants in this study comprised 226 teachers and M|n|str¥ of Education officiate
randomly drawn from nine locai govemment areas in Lagos me roRphs namely; Kosofe,
Ekeja, Ifako-l{alye, Lagos Mainland, Alimosho, Ojo, Agege, Musnin and Eti-Osa. One
hunidred and twenty females and one hundred and six males participated in the research,
Their ages ranged from 25-55 years with a mean age of 36 years, while_their level of
educational attdinment was between grade 11 and Master degree.” Their teaching experience
ranged from 5-30 years.. A fair representation of teachers from primary and secondary
schools, and from both private and public schools were used.

Instrument

The major instrument used to collect data was designed by the researchers, it was titled
“Factors Hlndermq_the Development of Leaming Disabilities Programmes Questionnaire
(FHDLDPQ). SectionA.ofthe q#estlonnalre sought to obtain demagraphic data on gender,
age, academic qualifications, school tyPe and locai govemment of'school in Lagos State.
Section Bwasa 14 - |tem4-F0|nt Likerttype rating scale desuined to collect data on factors
that hinder the development of programmes for children with leaming disabilities in Lagos
State.  Section C was an open-ended item. Participants were requested to state their
responses to the questionin asmany sentences as they wished.

Content validity of the instrument was ascertained by the scrutiny of the items by three
experts in special education at the University of Ibadan. This led to the restructuring of some
ofthe items. The items were fiirther subjected to atrial-test using respondents who were not
part of the study. Data from this trial-test was subjected to statistical analysis using the
Cronbach alpha. This showed areliability coefficientofr=0.85.

leaming disabilities programmes.
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ProcedureforAdministration andDataAnalysis

The necessary introduction letters to the participants for thé study were sent out and
permissions were obtained. The questionnaires were distributed and collected within the

space of four weeks. Only fully completed questionnaires were collated and used for data
analysis. The datawas subjectedto descriptive statistics.

Results

The data displayed in table one below shows thé mean ratings and standard deviation of
teachers and Ministry of Education officials' perception of the dgrav!ty_of_factors which
hinder the development of programmes for chilarenwith leaming disabilities in Lagos State.
This result shows that the respanses of teachers and ministry officials to the fourteen items in
the questionnaire were above the upper limit 0f2.50. This indicates that all the participants

believe thatthe factors listed below hinder the development ofprogrammes for children with
leaming disabilities in Lagos State.

Three ofthese factors were indicated as having the greatest effects. These are: unqualified
teachers with item mean rating of 4.62, lackof motivation or incentives for teachers of
children with leaming disabilities with item mean rating of4.54, and scanty monitoring of
special education programmes with item mean rating 0f4.51. The factor identified as source

of least hindrance'to Ieamingjdisabilities programmes in Lagos State is poor nutrition within
afamily (item mean rating="3.70).

Discussion
The result showed that factors such as unqualified teachers/personnel lack of motivation or
Incentives for teachers and poor monitoring of special education programmes have the
%eatest impact on the development of programmes on special education in generai and on
e leaming disabilities in particular. "This corroborates findings of Agomah (2(_)_06} and
0z0ji (1991). The findingsofthis stud}/, corroborate the observations made by Ozoji (1991)
thatmost coordinators of special education pro?,rammes InNigeria are not special eéducators
and they lack knowledge of interpreting policies of education as it relates to special
education, worst stili ofutilising special education strategies in training of children with
special needs. ltthen lmPhes that improper interpretation of the policies of the ?ovem ment
and lack of commitment and will power on the part of the administrators all contribute

negatively to the development ofviable programmes in leaming disabilities in Lagos State in
particularandNigeriain generai.

On the issue of inadequate funding, Ikujuni and Kanu (2003) maintain that although the
education of children with _Ieamm% disabilities has not received adequate govemmental
funding in Nigeria, professionals should not make themselves irrelevant by folding their
hands, but they must adopt some collaborative strategies in attending to_ the Ieammg
disabilities. These professionals recommend that leaming disabiljties specialists should
ensure that they carry out demonstration of materials and methods in trial periods with the
children, organise case study discussions with the teams, organise in-house seminars and
conferences regularly and maintain adequate commimication with other professionals. All
these will enhance the educational performance ofchildren with leaming disabilities.
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Table 1. Teacher/Ministr}/aofficia ! rp&qﬁ%etion OLtPeéa%aVit .offa]ctors,.wlrjich hi d?r the development

programmes fo en witn leaming disabilities in Lagos State
SIN Items ltem  Item S.D. Remarks
mean
Rating
Inadequate funding 4.35 0.79  Agree
Low socio-economie class 423 092  Agree
Inadequate provision of medicai facilities 4,04 099  Agree
Poor nutrition within a family 3.10 097  Agree

Poor socioeconomic status of families

Child always panicking, afraid to study orrestless  4.25 095  Agree
Unqualified teachers/personal 4.62 082  Strongly Agree
Lack of motivation or incentives for teachers of ~ 4.54 069  Strongly Agree
children with leaming disabilities

9 Low morale or low prestige of specialist teachers 4.30 0.79  Agree

10 Non-availability or insufficient teaching facilities 431 080  Agree

11 Uncooperative attitude of parents of childrenwith ~ 4.10 095  Agree
leaming disabilities.

oo J4 o O B WO N

12 Non-commitment and uncooperative attitude of 38 118 Agree
teachers to work

13 Societal stigma about children with leaming 410 09  Agree
disabilities.

14 Non-involvement of other professionals in th 431 083  Agree
training of children with leaming disabilities.

15 Scanty monitoring of special education 451 086  Strongly Agree
programmes

The fmdings of this, study also sup‘oort the flndmgs of Agomoh (20062 that showed that
majority ofteachers in spacial schools do nothave adequate knowledge ofthe different types.
of sgemal needs. Enuku and Oyitso (2001) ateo revealed that lac of_slpeual education
teachers, lack of awareness of the benefits of special education to juvenile offenders, and
absence of structural educational pro%rammes_ orjuvenile offenders are factors that affect
Services provided by juvenile remand homes in Nigeria. APam administrators ofsP_emaI
education have failed to effectively evaluate programmes already carried out, Sometimes
people who have no knowledge of special education have been appointed politically to head
special education units. As aresult ofthis lack ofknowledge about special needs persons, the
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chances of successici implementation of effective programmes for these individuate have
become very slim.

Other hindrances include lack of accurate and up-to-date data of children with leaming
disabilities as well as non-availahility of schools for children and youths with leaming
disabilities .in Lagos State. Children with Iea_mm_(];_ disabilities constitute half of the
population in public schools. Due to thé non-availability ofschools for children andKouths
with leaming disabilities, many parents keef) their children at home, while those w

y

0 can
afford the fees enroll their children inprivately owned centres.

Conclusion

This study concludes that, major prevalent factors that hinder the development of
Fro rammies for children with_ [eaming disabilities in Lagos State are: lack of qualiBed
eachers, lack of mativation or incentives for teachers of childrenwith leaming disabilities,
and scanty monjtoring of special education programmes.  Others include non-involvement
ofotherprofessionals inthe trainingofchildren with leaming disabilities, low morale or low
prestige of specialist teachers, sociétal stl%]ma aboutchildreriwith leaming disabilities, child
panic-tendency, fear of studying or restlessness, n_on-avallabllltﬁ or insufficient teaching
facilities, non-commitment and” uncooperative attitudes of teac

provision ofmedicai facilities, andpoor family nutrition.

Recommendations

Based on the fmdings, the following strategies are recommended to ensure successali
Eevelog{ntent and implementation of programmes for children with leaming disabilities in
agos State,
(I)g There should be strong govemment policy including policy on the release o f adequate
_ fundsto back up development o fprogrammes for students with leaming disabilities.
(i) Screening and assessment should be carried out in order to identify those who are
i)oten,tlal beneficiaries, and also to determine the actual number of children with
_ |eaming disabilities inthe state. , _ o o
(i) There should be sufficient provision ofleaming materials and special instructional aids
~ toenhanceteaching ofchildrenwith leaming disabilities. g
(iv) Concerted efforts should be made to employ well-trained, 8ual|f_|eo_| teachers who are
caring and interested in working with childrenwith leaming disabilities.
(v) Teachers should be well motivated and govemment should provide incentives in terrns
of promotion, good salary, fringe benefits, and sponsorship to conferences, and
_ workshops/researchgrants. ~ ~ \

(vi) Parents of children with leaming disabilities should be helped to understand the need
.. forparental involvement with thé education oftheir children. o
(vii) Routine evaluation of the implementation processes of leaming disabilities

programmes in Lagos State shouldbe carried outonaregularbasis.
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